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ABSTRACT 

A two-year study conducted at Goshen College, Goshen, Indiana examined the college setting as 

a “faith mentoring environment” and the role of its employees as “faith mentors.”  The findings 

suggest that students want more interaction with their professors, administrators, and staff they 

connect with around matters of faith, both in and out of the classroom.  However, the employees 

indicate that the educational institution has not adequately equipped them or made explicit the 

institution’s expectations of them in this regard.	
   	
   To better strengthen the campus as a faith 

mentoring environment, a framework of Knowing-Being-Doing is offered. 

 
 

INTRODUCTION 

Goshen College (GC), a Christ-centered liberal arts college, embarked on a two-year 

study of its faith-mentoring environment by exploring the two questions: How well is Goshen 

College functioning as a faith mentoring environment to students?  What can Goshen College do 

to strengthen itself as a faith mentoring environment for students?  This essay will look closely at 

the findings of the study and suggest a framework of Knowing – Being – Doing, for 

strengthening the campus as a faith mentoring environment.  This framework invites the 

following reflective questions:  

• What do we need to know to be helpful in student faith development?  

• How should we be as faith mentors?   

• What can we do to nurture the faith of students? 

The role of professors in faith mentoring was examined during the 2010-2011 academic 

year and the roles of administrators and staff in 2011-2012.  Surveys were sent out to students 

both years, while surveys were conducted among the different employee groups in the respective 
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focus year.  Then, follow-up interviews were conducted among volunteer groups of students who 

had completed the survey to further probe the study’s topic.  Similarly, follow-up interviews 

were conducted with individual employees who had completed the survey. 

Regarding professors, 60% of student respondents wished that they had more 

opportunities to hear about their professors’ faith journeys, Christian perspectives, and spiritual 

practices; 18% did not and 21% were unsure.  Fifty-one percent of GC students wished that they 

had more opportunities to discuss matters of faith with their professors, either in or out of the 

classroom; 23% did not and 26% were unsure.  When asked “Do you view your teaching faculty 

as ‘faith mentors’?” only 22% answered “yes”; 43% said “no” and 35% indicated “I’m not sure.”  

These were some responses to the 43-question survey completed by students in early 2011 

(N=270; 33% return rate). 

However, no members of the teaching faculty disagreed with the statement, “I believe 

that Goshen College teaching faculty should serve as ‘faith mentors’ to our college students.”  

Seventy-three percent either “strongly agreed” or “agreed” while 27% remained “neutral.”  

Furthermore, 95% of teaching faculty indicated that they had opportunities to share with 

students, in or out of the classroom, aspects of their faith journey, Christian perspectives, and 

spiritual practices.  These were some responses to the 42-question survey sent to teaching faculty 

(N=44; 54% return rate). 

Regarding administrators and staff who students regularly connect, 53% of student 

respondents wished that they had more opportunities to hear about the faith journeys, Christian 

perspectives, and spiritual practices of administrators and staff; 22% did not and 25% were 

unsure.  Forty-three percent of students wished that they had more opportunities to discuss 

matters of faith with administrators and staff; 24% did not and 33% were unsure.  When asked 
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“Do you view those staff and administrative faculty that you connect with regularly as ‘faith 

mentors’?” only 31% answered “yes”; 39% said “no” and 29% indicated “I’m not sure.”  These 

were some responses to the 34-question survey completed by students in early 2012 (N=218; 

29% return rate). 

Only 1% of administrators and staff disagreed with the statement, “I believe that Goshen 

College staff and administrative faculty should serve as ‘faith mentors’ to our college students”; 

80% either “strongly agreed” or “agreed” while 19% remained “neutral.”  Furthermore, 76% of 

teaching faculty indicated that they had opportunities to share with students aspects of their faith 

journey, Christian perspectives, and spiritual practices.  These were some responses to the 44-

question survey sent to administrators and staff (N=114; 43% return rate). 

These findings reveal a disconnect.  A high majority of GC employees—caring people 

with spiritual depth— indicate they have had opportunities to relate with students on matters of 

faith, yet the majority of students want more.  Is this a situation where students should be content 

with what they have been offered or a situation where many students are truly missing out, even 

though some receive individualized attention?  If the latter, then how can a Christian college 

assure itself of reaching all its students in ways they yearn for in matters of faith and spirituality?   

While the college students yearn for more faith engagement with the employees, the 

employees expressed a lack of being equipped in this area.  When professors responded to the 

following statement, “Goshen College has oriented and prepared me well to be a faith mentor in 

and out of the classroom,” only 22% “strongly agreed” or “agreed”; 29% “disagreed” or 

“strongly disagreed,” and 49% responded “neutral.”  For administrators and staff, only 19% 

agreed “Goshen College has oriented and prepared me well to be a faith mentor to our students”; 

32% “disagreed” or “strongly disagreed,” and 50% responded “neutral.” 
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Though the initial hope of this research study was to equip employees as faith mentors, 

and thereby place significant emphasis on the individual relationships between employees and 

students, it has evolved to encompass a more holistic investigation of the college context as a 

faith mentoring environment.  In this wider perspective, employees who serve as faith mentors 

are one significant factor among other important factors, such as extracurricular activities, 

international study and service, and informal conversations with other students.  In this way for 

most students, the collegiate experience is more a collective reality than solely an individual one. 

 

THE FAITH MENTORING ENVIRONMENT AND FAITH MENTORS 

Sharon Daloz Parks, in her book Big Questions, Worthy Dreams: Mentoring Young 

Adults in Their Search for Meaning, Purpose, and Faith (Daloz Parks, 2000), outlines the “gifts 

of a mentor” and “features of a mentoring environment.”  She states, “Mentoring, in its classic 

sense, is an intentional, mutually demanding, and meaningful relationship between two 

individuals, a young adult and an older, wiser figure who assists the younger person in learning 

the ways of life” (p. 127).  Daloz Parks notes that in her research, “students indicated that often 

their most valued learning occurred with a teacher and a small group of students” (p. 127).  She 

describes the “gifts of a mentor” in that they (p. 127-133):  

• recognize promise and vulnerability,  
• support students as guide, leading to resources,  
• challenge students, at times with ‘tough love,’  
• inspire students to go beyond ‘mere cynicism,’  
• dialogue with students in mutually beneficial ways. 

She articulates the following “features of a mentoring environment” in that it (p. 135-137):  

• serves as a network of belonging,  
• extends hospitality to the “big questions” of life,  
• fosters a genuine hospitality to “otherness,”  
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• initiates such habits of the mind in our students to hold diversity and complexity, and to 
wrestle with moral ambiguity, in ways that develop deeper wells of meaning and purpose, 
and a larger and stronger faith,  

• nurtures students in pursuit of their “worthy dreams,”  
• provides images of hope, truth, transformation,  
• engages in practices that pause and reflect, share with one another. 

Through the survey, GC students were invited to indicate the degree to which they 

encountered Daloz Parks’s “gifts of a mentor” in professors and administrators/staff.  Table 1.A 

and Table 1.B show that overall many do not receive regular attention from faculty through these 

gifts. 

 
Table 1.A.  Student experience of teaching faculty as “faith mentors” (Percents) 
 
To what degree, either in or out of the classroom, 
have Teaching Faculty… 

Often Fairly 
Often 

Sometimes Rarely Never 

Recognized and pointed out your promise and 
vulnerability?a 

2 17 39 24 19 

Supported you by serving as an advocate, a guide 
to resources, a source of comfort and healing?b 

5 24 43 21 8 

Challenged you to live into your potential, and at 
times feeling like it is ‘tough love’?b 

6 16 36 27 15 

Inspired you in ways that lead to the possibility of 
meaningful commitment and hope on the other 
side of the critical thinking process, and in some 
ways, serve as an ‘antidote to mere cynicism’?b 

4 22 41 25 8 

Dialogued with you in ways that you understand 
them and feel that they are learning from you?c 

8 20 37 27 8 

 
Note: Percentages may not add to 100 due to rounding.  a N = 247; b N = 248; c N = 249 
 
 
Table 1.B.  Student experience of administrators and staff as “faith mentors” (Percents) 
 
To what degree have the staff and administrative 
faculty you are in regular contact with… 

Often Fairly 
Often 

Sometimes Rarely Never 

Recognized and pointed out your promise and 
vulnerability?a 

3 26 43 18 11 

Supported you by serving as an advocate, a guide 
to resources, a source of comfort and healing?b 

11 29 39 15 6 

Challenged you to live into your potential, and at 
times feeling like it is ‘tough love’?a 

5 20 40 26 8 

Inspired you in ways that lead to the possibility of 
meaningful commitment and hope on the other 
side of the critical thinking process, and in some 

8 29 41 16 6 
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ways, serve as an ‘antidote to mere cynicism’?b 

Dialogued with you in ways that you understand 
them and feel that they are learning from you?b 

12 33 36 12 7 

 
Note: Percentages may not add to 100 due to rounding.  a N = 196; b N = 194 
 
 

Similarly, teaching faculty and administrators/staff were invited to respond to the degree 

to which they carried out these gifts.  The results in Table 2.A and Table 2.B suggest the 

employee groups perceived that they were more effective as mentors than what students 

experienced, particularly among the professors.  However, the comparison between student 

responses in Tables 1 and employee responses in Tables 2 is not a direct comparison.  The 

employee respondents may very well be offering these “gifts of a mentor” to some students, but 

it is also evident that not all students are recipients of these gifts to the same degree. 

 
Table 2.A.  Teaching faculty as “faith mentors,” self-rating (Percents) 
 
To what degree, either in or out of the classroom, 
do you… 

Often Fairly 
Often 

Sometimes Rarely Never 

Recognize and point out individual students their 
promise and vulnerability?a 

5 26 49 18 
 

3 

Support individual students by serving as their 
advocate, a guide to resources, and a source of 
comfort and healing?b 

8 25 60 8 0 

Challenge individual students to live into their 
potential, at times practicing a kind of “tough 
love”?b 

8 23 55 15 0 

Inspire in individual students the possibility of 
meaningful commitment and hope on the other 
side of the critical thinking process, and in some 
ways, serve as an “antidote to mere cynicism”?b 

5 33 45 15 3 

Dialogue with individual students in a way that 
you know they understand you and that you seek 
to learn from them?b 

15 38 45 3 0 

 
Note: Percentages may not add to 100 due to rounding.  a N = 39, b N = 40 

 
Table 2.B.  Administrators and staff as “faith mentors,” self-rating (Percents) 
 
To what degree with students do you… Often Fairly 

Often 
Sometimes Rarely Never 
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Recognize and point out individual students their 
promise and vulnerability?a 

7 18 49 19 
 

6 

Support individual students by serving as their 
advocate, a guide to resources, and a source of 
comfort and healing?a 

14 17 37 23 9 

Challenge individual students to live into their 
potential, at times practicing a kind of “tough 
love”?a 

13 20 34 19 14 

Inspire in individual students the possibility of 
meaningful commitment and hope on the other 
side of the critical thinking process, and in some 
ways, serve as an “antidote to mere cynicism”?b 

4 20 37 26 13 

Dialogue with individual students in a way that 
you know they understand you and that you seek 
to learn from them?a 

15 28 37 13 7 

 
Note: Percentages may not add to 100 due to rounding.  a N = 94, b N = 93 

 

Another set of questions explored how well Goshen College serves as a “mentoring 

environment.”  Table 3 reveals that many students regularly experience these seven features.   

 
Table 3.  Student experience of Goshen College as a “mentoring environment” (Percents) 
 
To what degree has your Goshen College 
experience enabled you to… 

Often Fairly 
Often 

Sometimes Rarely Never 

Experience a sense of belonging here?a 26 38 26 7 2 
Articulate your “big questions” of life, meaning, 
and faith?a 

15 32 37 14 2 

Interact with and learn from people who are 
different than you?a 

24 43 26 6 0 

Hold together diversity and complexity, and 
wrestle with moral ambiguity in ways that lead to 
deeper wells of meaning and purpose, and to a 
larger and stronger faith?b 

14 38 37 10 2 

Develop your “worthy dreams” that help you 
imagine how you want your life to be as an 
adult?a 

18 35 38 7 2 

Gain images of hope, truth, transformation, 
positive images of self and of the other, and 
images of interrelatedness?c 

15 35 38 11 2 

Take time to pause and reflect, to share with 
others, and to experience a common and 
connected life with the Goshen College 
community?d 

14 33 35 17 1 

 
Note: Percentages may not add to 100 due to rounding.  a N = 249, b N = 246, c N = 247, d N = 248 
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Similarly, employee response portrayed in Table 4.A and Table 4.B also suggests that 

they believe students benefit from these seven features of a mentoring environment.   

 
Table 4.A.  Teaching faculty perception of GC as a “mentoring environment” (Percents) 
 
To what degree has your Goshen College 
experience enabled you to… 

Often Fairly 
Often 

Sometimes Rarely Never 

Serves as a network of belonging that constitutes 
a spacious home for the potential and 
vulnerability of the young adult imagination in 
practical, tangible terms?a 

3 41 51 3 3 

Actively extends hospitality to students’ “big 
questions” of life, meaning, and faith?b 

8 43 43 8 0 

Fosters a genuine hospitality to “otherness,” 
where students are encouraged to interact with 
and learn from students outside their own “tribe” 
(e.g. “them” vs. “us”)?b 

5 45 38 13 0 

Initiates such habits of the mind in our students to 
hold diversity and complexity, and to wrestle with 
moral ambiguity, in ways that develop deeper 
wells of meaning and purpose, and a larger and 
stronger faith?b 

8 50 38 5 0 

Nurtures in our students those “worthy dreams” 
that help them imagine and articulate their self as 
an adult in the world, and to vocationally pursue 
those dreams that are consistent, authentic, and 
congruent with whom they are becoming?b 

25 38 38 0 0 

Provides for our students images of hope, truth, 
transformation, positive images of self and of the 
other, and images of interrelatedness?a 

15 46 33 5 0 

Engages in practices that allow us to pause and 
reflect, to share with one another, and to confirm 
a common and connected life to each other?a 

5 44 41 10 0 

 
Note: Percentages may not add to 100 due to rounding.  a N = 39, b N = 40 
 
 
Table 4.B.  Administrators and staff perception of GC as a “mentoring environment” (Percents) 
 
To what degree has your Goshen College 
experience enabled you to… 

Often Fairly 
Often 

Sometimes Rarely Never 

Serves as a network of belonging that constitutes 
a spacious home for the potential and 
vulnerability of the young adult imagination in 
practical, tangible terms?a 

8 41 40 10 1 

Actively extends hospitality to students’ “big 
questions” of life, meaning, and faith?b 

13 46 35 5 0 

Fosters a genuine hospitality to “otherness,” 
where students are encouraged to interact with 
and learn from students outside their own “tribe” 

9 38 33 17 3 
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(e.g. “them” vs. “us”)?b 

Initiates such habits of the mind in our students to 
hold diversity and complexity, and to wrestle with 
moral ambiguity, in ways that develop deeper 
wells of meaning and purpose, and a larger and 
stronger faith?a 

11 33 39 16 1 

Nurtures in our students those “worthy dreams” 
that help them imagine and articulate their self as 
an adult in the world, and to vocationally pursue 
those dreams that are consistent, authentic, and 
congruent with whom they are becoming?a 

12 46 33 9 1 

Provides for our students images of hope, truth, 
transformation, positive images of self and of the 
other, and images of interrelatedness?b 

9 44 40 5 2 

Engages in practices that allow us to pause and 
reflect, to share with one another, and to confirm 
a common and connected life to each other?b 

12 39 39 11 0 

 
Note: Percentages may not add to 100 due to rounding.  a N = 92, b N = 93 

 

In general, employee perception of how well Goshen College is serving as a mentoring 

environment is similar to student experience.  This series of questions along with the previous 

focus on “gifts of a mentor” again affirms the notion that students benefit from their collective 

experiences, and not solely from individual mentorship.  It also conveys that their college 

education mentors them in ways beyond the academic realm of student experience. 

Though much is offered by GC to students as a “mentoring environment,” improvement 

is needed and called for by students regarding faith mentorship by employee groups.  Again, 

most employees, particularly professors, responding to the survey are willing to share their faith 

with students but it is also clear that what they are doing is not sufficiently meeting student 

expectations.  However, several matters were raised in the employee surveys in an open-ended 

question regarding faith mentorship at Goshen College.  When asked, “What are your hesitations 

about this role [faith mentor]?” the following surfaced: 

• The term needs clarity. 
• Are not sure what Goshen College expects of them in this regard. 
• They are not sure if it is actually part of their role. 
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• Little interaction with students. 
• Do not want to impose their faith and beliefs onto students.  
• Students might not see them in this way. 
• Do not believe they are qualified to speak to such matters. 
• They would rather “lead by example” than through conversation. 
• Difficult to find the time. 
• Faith is not always openly talked about at Goshen College. 

Through follow-up individual interviews with 14 professors, 7 administrators, and 6 staff the 

following points were also raised regarding their questions and concerns about faith mentorship: 

• Goshen College seems to possess no clear, explicit expectations of employees.  There is 
no real orientation, training, or equipping done by the Academic Affairs office or Human 
Resources.  Employees rely on their own life experiences and what they bring to the 
college as they mentor students. 

• Employees possess their own insecurities.  Some are not comfortable verbally sharing or 
feel qualified to address matters of faith. 

• Some employees believe that some students would not want “faith mentorship” either 
because they perceive students who attend Goshen College are there more for an 
academic education and therefore compartmentalize their faith from their education, or 
the theological differences between them and certain students is too great. 

• Some employees noted that due to their own theological and faith convictions they do not 
feel comfortable sharing these with other teaching faculty for fear of judgment by their 
peers. 

 
Through surveys and interviews, it is also clear that professors who attended a secular 

college as an undergraduate, or who have been trained or previously taught at a secular 

institution, are the most disadvantaged among professors by the lack of explicit expectations 

regarding faith mentorship (χ2 = 17.63, df = 8, p = .024).  Twenty-two percent of teaching faculty 

“strongly agreed” or “agreed” that “Goshen College has oriented and prepared me well to be a 

faith mentor in and out of the classroom,” but 29% “disagreed” or “strongly disagreed,” and 49% 

were “neutral.”  However, 30% of those who attended a Christian college only as an 

undergraduate “strongly agreed” or “agreed,” while 18% “disagreed.”  No one “strongly 

disagreed” and 52% were “neutral.”  But for those who attended only a secular college as an 

undergraduate no one “strongly agreed” or “agreed” with this statement, whereas 57% 
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“disagreed” or “strongly disagreed,” and the rest were “neutral.”  And for those who attended 

both Christian and secular colleges, 17% “strongly agreed” or “agreed,” while 50% “disagreed” 

or “strongly disagreed,” and the rest were “neutral.” 

It seems that Goshen College operates with more of an implicit faith than an explicit one 

when it comes to faculty-student interactions around matters of faith; a faith that relies more on 

“being lived out” than “verbally articulated.”  And those professors who have not benefited from 

some sort of “faith modeling/mentorship” as undergraduates remain unclear about how GC 

expects them to engage faith issues with students.  Goshen College, a Christ-centered institution, 

would better serve its students by equipping their teaching faculty in the area faith mentorship.   

Furthermore, 71% of students indicated that they “never” or “rarely” sought spiritual 

guidance from professors even though 52% “strongly agree” or “agree” that teaching faculty are 

interested in students’ spiritual lives.  Similarly, 61% of students indicated that they “never” or 

“rarely” sought spiritual guidance from administrators and staff even though 65% “strongly 

agree” or “agree” that they are interested in students’ spiritual lives.  To strengthen Goshen 

College as a faith mentoring environment in which all employees have a formative role in 

student faith development, the Knowing – Being – Doing framework is offered. 

 

KNOWING: What Do We Need to Know to Be Helpful in Student Faith Development? 

Five members of the teaching faculty were consulted as a focus group several times in 

November, 2011 to further reflect on and discuss the findings of the first phase of this study.  

The Knowing – Being – Doing framework developed from these conversations.  They agreed that 

the following content would be helpful to know in order to be more effective faith mentors:  

• Define faith mentorship for the GC context. 
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• Become familiar with pastoral care issues of college students. 
• Learn about faith development of emerging/young adults at GC.    
• Understand better our student faith demographic. 

 
Defining Faith Mentorship 

They agreed that the “gifts of a mentor” and “features of a mentoring environment” 

described by Daloz Parks is beneficial information.  Daloz Parks begins to explicitly define what 

has now been only implicit at GC to this point. 

Pastoral Care Issues 

Some of the most important pastoral care challenges of college students originate before 

they arrive at college.  Considering the family context, the divorce rate has dramatically 

increased over the years, along with blended families and single parent households.  Some 

college students have parents who suffer from a mental or physical illness, or who are deceased.  

Some will have experienced some form of abuse.  Parents may have been underemployed or 

unemployed.	
  	
  	
  

Media, in all its forms, plays a significant role in the lives of young people.  Before 

coming to college, the average young person is exposed to 8 hours and 33 minutes of media 

content per day, which far out measures the 2 hours and 17 minutes of time “hanging out with 

parents,” the 1 hour and 25 minutes of physical activity, and the 1 hour of pursuing hobbies or 

other activities (Mueller, 2007, p. 80).  The average older teenager listens to 2 hours and 24 

minutes of music a day, and will have listened to almost as much music from seventh through 

twelfth grades as time spent in the classroom from kindergarten through high school (p. 88).   

Other pastoral care concerns include the rise of suicide, the third leading cause of death 

among young people (the suicide rate among adolescents has nearly tripled since 1970); 

depression; eating disorders and other self-injurious behaviors; and substance abuse of alcohol, 
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marijuana, and other drugs.  Some of these challenges are less visible than others, and so it is 

important for all college personnel to be aware of “the hidden life” behind the face of the 

students we encounter.  Collectively, all of these realities impact the lives of young people who 

attend our college.   

Faith Development 

To better understand young adult development, Daloz Parks is again helpful.  She 

suggests that the key task of the young adult era lies in the “experience of the birth of critical 

awareness and the dissolution and recomposition of the meaning of self, other, world, and 

‘God’” (p. 5).  A younger adult deserves the respect and trust due another adult when they “shift 

from just ‘being a life’ to ‘knowing [they] have a life’” (p. 6).  In that moment there is an 

undeniably different form of consciousness and with it comes the acceptance of new 

responsibilities.  Jeffrey Arnett, in Emerging Adulthood: The Winding Road from the Late Teens 

through the Twenties (Arnett, 2004), describes 5 features of “emerging adulthood” as the age of 

identity exploration, instability, self-focus, feeling in-between, and possibilities.  He points out 

that some of the traditional adult markers, such as median age of marriage and parenthood, have 

increased over the past century, as well as those attending college.  He observes, “the spread of 

college education has been an important influence in creating a distinct period of emerging 

adulthood in American society” (p. 121).  Christian Smith suggests that several macro social 

changes have contributed to this new stage of American life, including growth of higher 

education, delay of marriage, changes in American and global economy, and parents extending 

financial support for material needs will into their twenties and early thirties (Smith, 2009, p. 5-

6). 
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To better understand faith development of GC’s traditional aged-college students relative 

to a national sample, several survey questions were included from the National Study of Youth 

and Religion (NSYR) led by Christian Smith.  NSYR is designed to enhance the understanding 

of the religious lives of American youth from adolescence into young adulthood.  Numerous 

books have been published utilizing this research, including Soul Searching: The Religious and 

Spiritual Lives of American Teenagers (2005) and Souls in Transition: The Religious and 

Spiritual Lives of Emerging Adults (2009).  The following survey questions were asked of GC 

students: 

• If you attended a church prior to your attendance at Goshen College, how frequently did 
you attend? (2005, p. 37) 

• How important is your religious faith in shaping your daily life? (2009, p. 112) 
• How important is your faith when facing major life decisions? (2005, p. 40) 
• How interested are you in learning more about your religion? (2009, p. 114) 

 
Overall, Figures 1, 2, 3, and 4 illustrate that GC students seem to be more active in their 

faith than the national sample, which is not surprising since GC is a Christian, denominational 

college whose high majority of students indicate they are Christian. Smith claims, “adolescent 

religious and spiritual understanding and concern seem to be generally very weak.  Most U.S. 

teens have a difficult to impossible time explaining what they believe, what it means, and what 

the implications of their beliefs are for their lives” (2005, p. 262).   He concludes by suggesting 

that “parents and faith communities should not be shy about teaching teens…it seems to us that 

religious educators need to work much harder on articulation” (2005, p. 267).   Though GC 

students may or may not be better versed in describing their faith beliefs than the national high 

school sample, the fact remains that students need teachers and faith mentors to help them 

articulate their forming beliefs, convictions, and faith practices. 
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Figure 1. Church Attendance (Percents). Goshen College students compared to the National Study of Youth and 
Religion results. 
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Figure 2. Importance of Faith Shaping Daily Life (Percents). Goshen College students compared to the National 
Study of Youth and Religion results. 
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Figure 3. Importance of Faith when Facing Major Life Decisions (Percents). Goshen College students compared to 
the National Study of Youth and Religion results among high school students. 
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Figure 4. Degree of Interest in Learning About Religion (Percents). Goshen College students compared to the 
National Study of Youth and Religion results. 
 

In addition, student responses to 2 questions outlined in Table 5 offer further insight as to 

how seriously GC students say their faith matters to them.  Three out of 4 “strongly agree” or 

“agree” that their faith plays a role in their future vocational pursuits, and 2 out of 3 “strongly 

agree” or “agree” that in choosing Goshen College it was important it was a Christian school.  

Again, these findings can inform employees on some level how much faith matters to our 

students.  This perhaps offers further explanation for the motive and desire that students have in 

wanting to know more about the faith of the employees and why they wish to engage in 

discussions of faith with them   

 
Table 5.  Importance of Faith for Future Vocation; Importance that GC is Christian (Percents) 
 

 Strongly 
Agree 

Agree Neutral Disagree Strongly 
Disagree 

My faith is important to me and plays a shaping 
role as I consider my future vocational pursuits.a 

40 35 16 5 4 

 
When I chose to attend Goshen College, it was 
important to me that it is a Christian college.b 

 
35 

 
31 

 
19 

 
9 

 
7 

 
Note: Percentages may not add to 100 due to rounding.  a N = 255, b N = 254 
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Six Faith Groupings1 
 
 Given that GC seems to operate more from an implicit faith approach than an explicit 

one, a typical European-Anglo approach among American Mennonites, and that GC desires to 

attract more than Mennonite students, it is important for the employees to have an understanding 

regarding faith differences and diverse faith backgrounds that comprise our student body.  

Through student self-reporting measures there are nearly 40 different faith groups represented on 

campus, but Mennonites comprise 57% of the student body at Goshen College, followed by 7% 

Independent/Nondenominational, 6% Catholic, and then between 1-3% each of Baptist, 

Methodist, Brethren, Lutheran, and Presbyterian.  Seven percent indicated “no response,” which 

leaves the remaining 30 faith groups to comprise the final 10% of our student population.  For 

the purposes of this study, students who completed the surveys were categorized into one of the 

following six faith groupings: Agnostic/Atheist/None (8%, N=20), Conservative Protestant 

(16%, N=41), Other (5%, N=13), Mainline Protestant (6%, N=15), Mennonite (60%, N=156), 

Roman Catholic (6%, N=17).   

 As previously noted, 3 out of 5 GC students wished they had more opportunities to hear 

about their professors’ faith journeys and spiritual practices.  However, when broken down 

among the various six faith groupings in Table 6 (χ2 = 47.40, df  = 10, p < .001), 74% of 

Conservative Protestants desired this followed by 64% Mennonite and 59% Roman Catholic 

students.  Similarly, when compared among the 6 different faith groupings (χ2 = 27.90, df = 10, p 

= .002), 64% of Conservative Protestants desire more discussion regarding faith matters with 

their professors in and out of the classroom, followed by 55% Mennonite and 47% Roman 
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
1 For simplicity sake, statistics in the section “Six Faith Groupings” come from the 2010-2011 academic year in 
which “the role of the professor” was explored.  Statistics from 2011-2012 related to the “six student faith groupings 
and the role of administrators/staff” can be found in Appendix A of this paper. 
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Catholic students.  Sixty percent Agnostic/Atheist/None students did not desire to hear of 

professors’ faith journeys nor have discussions about faith with them.  Overall, a small 

percentage of our students simply do not wish to hear from their faculty or engage them in 

conversation about faith. 

However, as noted before in this paper, only 22% of GC students view their professors as 

faith mentors, while a higher percentage of them do not or were not sure.  When the 6 faith 

groupings were compared with one another (χ2 = 11.66, df = 10, p = .308), 36% of Mainline 

Protestants responded “yes” to this question, followed by 24% each of Mennonite and Roman 

Catholic students. 

 
Table 6.  Views of Six Faith Groups regarding Professors & Faith (Percents) 
 
 Goshen 

College 
Ag/Ath/

None 
Cons 
Prot 

Other Main 
Prot 

Menn Rom 
Cath 

Do you wish you had more 
opportunities to hear parts of personal 
faith journeys, perspectives, and 
spiritual practices of your teaching 
faculty?a 

       

          Yes 60 20 74 46 50 64 59 
          No 18 60 5 54 7 15 12 
Do you wish you had more 
opportunities to discuss matters of faith 
with your teaching faculty, either in or 
out of the classroom setting?b 

       

          Yes 51 20 64 31 36 55 47 
          No 23 60 15 46 14 20 24 
Do you view your teaching faculty as 
"faith mentors"?c 

       

          Yes 22 5 21 8 36 24 24 
          No 43 55 31 62 36 45 41 
 
A third response option was “I’m not sure.”  This accounts for the total percentage above not equaling 100%. 
a N = 254, χ2 = 47.40, df  = 10, p < .001 
b N = 255, χ2 = 27.90, df = 10, p = .002 
c N = 255, χ2 = 11.66, df = 10, p = .308 
 
 

As previously noted, 52% of GC students agree that teaching faculty are interested in the 

spiritual lives of students, with only 8% disagreeing.  However, when comparisons are made 
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among the 6 faith groupings in Table 7 (χ2 = 35.42, df = 20, p = .018), nearly 3 out of 5 

Mennonite students agree with this notion about their faculty.  This is significantly higher than 

compared to the other 5 groups.  Might this be indicative that Mennonite students feel more of a 

sense of belonging at GC, a Mennonite institution, compared to other “non-Mennonite” students?  

For many years now, GC continues to focus on ways it can be more welcoming to students from 

other faith traditions.  It is beyond the scope of this study to fully explore this struggle, but in this 

case, student perception regarding professors’ spiritual interest in them is much higher among 

Mennonite students than all other students.  However, regardless of student perception, Table 7 

also depicts that a high majority of all students never or rarely seek out their professors for 

spiritual guidance (χ2 = 25.30, df = 20, p = .190). 

 
Table 7.  Views of Six Faith Groups regarding Professors’ Spiritual Interests in Students and 
Students Seeking their Spiritual Guidance (Percents) 
 
 Goshen 

College 
Ag/Ath/

None 
Cons 
Prot 

Other Main 
Prot 

Menn Rom 
Cath 

Teaching faculty here are interested in 
students’ spiritual lives.a 

       

          Strongly Agree/Agree 52 30 47 39 43 59 47 
          Strongly Disagree/Disagree 8 20 8 23 7 5 12 
I have sought spiritual guidance from 
teaching faculty.b 

       

          Often/Fairly Often 5 5 5 8 0 5 6 
          Never/Rarely 71 85 64 85 57 73 59 
 
A fifth response option to the first statement was “Neutral.”  A fifth response option to the second statement was 
“Sometimes.”  This accounts for the total percentage above not equaling 100%. 
a N = 254, χ2 = 35.42, df = 20, p = .018 
b N = 255, χ2 = 25.30, df = 20, p = .190 
 
 

Nearly 2 in 3 students indicated that Goshen College being a Christian college factored 

into their reason to attend.  When comparing the 6 different faith groupings (χ2 = 135.15, df = 20, 

p < .001) in Table 8 77% of Mennonite students “strongly agreed” and “agreed,” followed by 

67% of Conservative Protestants and 64% of Mainline Protestants.  Mennonite and Conservative 
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Protestants students who “strongly disagreed” and “disagree” were both at 9% and 8%, 

respectively.   

The role that faith plays in their lives is consistently important for Conservative 

Protestants and Mennonites, and to a lesser degree for Mainline Protestants, Roman Catholics, 

and Other depending upon the question.  The findings of 3 questions exploring the role of faith 

are displayed in Table 8.  For 92% of Conservative Protestants (χ2 = 109.61, df = 20, p < .001), 

faith is an important factor when considering future vocational pursuits, followed by 81% of 

Mennonites.  In daily life (χ2 = 109.61, df = 20, p < .001), 83% of Conservative Protestants, 61% 

of Mennonites, and 61% of Other indicated faith is “extremely important” or “very important.”  

When facing major life decisions (χ2 = 137.79, df = 20, p < .001), faith is “extremely important” 

or “very important” for 85% of Conservative Protestants, 77% of Roman Catholics, and 70% of 

Mennonites.  Finally, between 45-49% of students in each of the faith groupings, with the 

exception of the Agnostic/Atheist/None students, indicated they were “very interested” in 

learning more about their religion (χ2 = 40.00, df = 20, p = .005). 

 
Table 8.  Views of Six Faith Groups regarding Role of Faith (Percents) 
 
 Goshen 

College 
Ag/Ath/

None 
Cons 
Prot 

Other Main 
Prot 

Menn Rom 
Cath 

When I chose to attend Goshen College, it 
was important to me that it is a Christian 
college.a 

       

     Strongly Agree/Agree 65 32 67 31 64 77 18 
     Strongly Disagree/Disagree 16 63 8 38 29 9 24 
My faith is important to me and plays a 
shaping role as I consider my future 
vocational pursuits.b 

       

     Strongly Agree/Agree 75 40 92 61 57 81 47 
     Strongly Disagree/Disagree 9 50 0 23 14 5 6 
How important is your religious faith in 
shaping your daily life?c 

       

     Extremely Important/Very Important 59 30 83 61 40 61 41 
     Somewhat Important 31 15 18 31 47 32 59 
     Not Important At All/Not Very Important 10 55 0 8 13 8 0 
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How important is your faith when facing 
major life decisions?d 

       

     Extremely Important/Very Important 69 30 85 67 54 70 77 
     Somewhat Important 23 15 15 17 40 25 18 
     Not Important At All/Not Very Important 8 55 0 17 7 5 6 
How interested are you in learning more 
about your religion?e 

       

     Very Interested 44 16 49 46 47 46 47 
     Not At All Interested/Not Very Interested 10 26 5 15 20 8 6 
 
A fifth response option to the first and second questions was “Neutral.”  A fourth and fifth response option to the 
final question were either “Somewhat interested” or “Don’t know.”  This accounts for the total percentage above not 
equaling 100%. 
a N = 253, χ2 = 135.15, df = 20, p < .001 
b N = 254, χ2 = 109.61, df = 20, p < .001 
c N = 259, χ2 = 128.81, df = 20, p < .001 
d N = 260, χ2 = 137.79, df = 20, p < .001 
e N = 261, χ2 = 40.00, df = 20, p = .005 
 
 

Tables 6, 7, and 8 display that even though overall the GC student body wishes to engage 

their professors more about faith matters, that they believe their faculty are interested in their 

spirituality even if they have rarely sought them out for spiritual guidance, and that faith has a 

shaping and active role in their lives, there are differences among the 6 different faith groupings. 

Issues of faith seem to matter a great deal for most Conservative Protestants and Mennonites at 

GC, and to a lesser degree for Mainline Protestants and Roman Catholics.   

 
 

BEING: How Should We Be as Faith Mentors? 

The 5 teaching faculty members acknowledged that “being” may be the most difficult to 

achieve.  They feel much is expected of them with seemingly little time to accomplish all that 

needs to be done.  The thought of elevating their role as faith mentors to the long list of “to do’s” 

might be daunting for some faculty.  How should GC personnel “be” both individually and 

collectively in order to authentically and honestly serve as positive faith mentors?  In some ways, 

the “features of a mentoring environment” as described by Daloz Parks is one way that the 
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campus can be mindful of how well it is “being.”  But in other ways, there are also other 

practices that support the institution’s “being.” 

For example, 83% of teaching faculty “strongly agree” or “agree” that “In my application 

and hiring process, it was clear to me that there is a direct link between faith and teaching at 

Goshen College” and 73% of administrators/staff  “strongly agree” or “agree” with this 

statement.  However, this study has demonstrated that students want more interactions with 

employees regarding their faith journeys, spiritual practices, perspectives, and to have more 

opportunities to discuss matters of faith.  To better understand the complexity and challenge 

regarding the role of employees as faith mentors, individual follow-up interviews were 

conducted with 14 professors, 7 administrators, and 6 staff.  They were asked, “How well has 

Goshen College prepared employees to serve as faith mentors and in what ways can we better do 

so?”  Some of their responses appear below: 

• “I don’t feel like a whole lot has been done.” 
• “I would say no, I would say not in the least.” 
• “I don’t think we have enough opportunities to really share with one another as 

faculty…” 
• “I don’t feel like I received any direction in how I run my classes in terms of bringing up 

spiritual components.” 
• “I don’t think Goshen College as an institution has helped me, especially when I hear 

some of my colleagues adamantly are opposed to praying in class.” 
• “I feel Goshen College prepares us to do something, but it’s fuzzy.” 
• “I’m trying to make the university the way I want it to be and the kind of professor that I 

would like to have and I don’t even know what page my colleagues are on.  Nobody talks 
about it.” 

• “…I think right now it’s pretty open and unspecified…I think the best thing that could 
happen is if we made space for people to do that…if we made the time to talk about 
faith.” 

• “I’ve not received any explicit training in Mennonite pedagogy or Mennonite belief so 
when I work with faith I have to kind of take it wherever it is.”   

• “Probably not very well.” 
• “I remember being asked some of those questions when I applied and I’m sure if I sought 

them out with more force I could probably find contexts and people to talk about those 
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things with, but it hasn’t been obvious for me about where I would go to do that…it 
doesn’t feel like there’s been a whole lot of infrastructure.” 

• “It feels like to mentor faith you have to make a deeper connection.  You have to get to 
know the student pretty well.  And for administrative faculty and staff that’s not always 
easy to do.  They have a job to do that doesn’t necessarily bring them into close 
[contact].” 

• “I don’t know if it was Goshen College that prepared me, it might be more my experience 
in congregational work.” 

• “Well, I think I brought a lot of that with me when I got here.” 
 

These interviews further demonstrate that employees do not feel adequately equipped to 

serve as the kind of faith mentors students may seek.  However, it also became clear that these 

employees care deeply about the students and live out their own vocational calling at GC 

because of their faith.  In other words, the employees are not apathetic towards student faith 

development, but they do not always know what students want or what the administration 

expects of them regarding faith mentorship. 

These findings suggest it would be helpful if GC administrators would increase efforts to 

orient and equip the various employee groups in their roles to “be” the kind of faith mentors that 

students yearn for and that fit with the mission of the college.  Some ideas that would support 

helping the collective employee group “be” include workshops, book discussion groups, half-day 

and full-day retreats, smaller groups of employees who meet for support, taking time in meetings 

to simply share how we approach faith mentorship with students, and nurturing our own 

individual and collective prayer practices.  Many of these ideas, however, come with a cost of 

both finances and time.  And, for an educational institution that exerts much energy on 

“knowledge” and “doing” our jobs, perhaps it is easy to overlook the “being” aspect of the 

Knowing – Being – Doing framework.   
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DOING: What Can We Do to Nurture the Faith of Students? 

What can be done on a Christian campus by employees in their respective roles that will 

strengthen the faith development of our students?  What “best practices” will be most helpful?  

The mission of Goshen College states (“Goshen College Mission Statement,” 2011):  

Goshen College is a liberal arts college dedicated to the development of informed, 
articulate, sensitive, responsible Christians.  As a ministry of the Mennonite Church, we 
seek to integrate Christian values with educational, social and professional life. As a 
community of faith and learning, we strive to foster personal, intellectual, spiritual and 
social growth in every person. We view education as a moral activity that produces 
servant-leaders for the church and the world.  At Goshen College we intend to create a 
community of faith and learning built on five core values: Christ-centeredness, passionate 
learning, servant leadership, compassionate peacemaking and global citizenship. 
 

Whatever “best practices” are enacted need to support the mission of the college.   

To better examine which practices are linked directly to academic student learning 

outcomes, this study included survey questions for both students and employees stemming from 

key findings of the Spirituality in Higher Education project at UCLA led by Alexander Astin, 

Helen Astin, and Jennifer Lindholm.  This 7-year project began in 2003 and examined how 

students change during the college years and the role that college plays in facilitating the 

development of their spiritual and religious qualities.   They analyzed extensive data collected 

from 14,527 students attending 136 colleges and universities nationwide, undertook personal 

interviews with individual students, held focus groups, and also surveyed and interviewed 

faculty.   

Overall they concluded that “spiritual growth enhances other college outcomes, such as 

academic performance, psychological well-being, leadership development, and satisfaction with 

college” (Astin, et. al., 2011, p. 10).  Their data suggests that this growth is not merely due to 

student maturation, but because of some significant experiences during the college years, 
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including study abroad, interdisciplinary studies, and service learning.  Goshen College’s motto 

is “Culture for Service.”  Students are required to participate in our Study-Service Term in which 

students journey to another country to learn about a different culture from the inside out - its 

language, its customs, its history and, most importantly, its people.  Approximately half the time 

is spent studying and the other half in a service assignment.  

Employees responded to survey statements, which arose out of certain “best practices” 

identified in the Spirituality in Higher Education project.  Overall, the results in Table 9.A and 

Table 9.B demonstrate that professors and administrators/staff seldom utilize these practices in 

their course content.  Since a significant percentage of GC students wish to engage in discussions 

about faith with their professors, increasing the use of these 7 practices could be a helpful start.   

 
Table 9.A.  Teaching Faculty Ideas from Spirituality in Higher Education project (Percents) 
 

 Often Fairly 
Often 

Sometimes Rarely Never 

I regularly incorporate elements of faith learning 
outcomes into my course syllabi. 

7 10 32 46 5 

I regularly address faith implications of my 
courses in my classes. 

7 24 54 15 0 

I regularly provide opportunities through 
assignments or part of the class period for 
students to reflect upon faith implications related 
to the contents of the course in my classes. 

2 17 37 44 0 

I utilize reflective, meditative, and contemplative 
practices such as journaling, reflection papers, 
prayers, or silence in my classes. 

7 17 29 37 10 

I assign students to participate in group activities 
that are designed to serve others, such as 
community service, leadership training, and 
participation in student clubs and groups. 

0 15 34 24 27 

I encourage and involve students in class 
discussion about matters of meaning and purpose 
in life. 

10 29 44 15 2 

I engage and involve students in class discussion 
about matters of faith and spirituality. 

2 20 37 37 5 

 
Note: Percentages may not add to 100 due to rounding.  N = 41 
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Table 9.B.  Administrators and Staff Ideas from Spirituality in Higher Education project 
(Percents) 
 

 Often Fairly 
Often 

Sometimes Rarely Never 

I engage in conversation with students about 
matters of meaning and purpose in life.a 

5 17 52 20 6 

I engage in conversation with students about 
matters of faith and spirituality.b 

5 9 53 28 6 

I utilize reflective, meditative, and contemplative 
practices such as journaling, reflection papers, 
prayers, or silence in my interactions with 
students when appropriate.c 

2 5 18 35 40 

I help students participate in group activities that 
are designed to serve others, such as community 
service, leadership training, and participation in 
student clubs and groups.b 

3 11 28 35 24 

 
Note: Percentages may not add to 100 due to rounding.  a N = 99, b N = 104, c N = 103 

 

Additional ideas were collected from professors during the interviews regarding what 

they were already doing in and out of the classroom to support student faith development.  The 

following represent some “in the classroom” ideas: have students write a spirituality paper linked 

directly to some aspect of the course content; open the class with prayer or other brief 

devotional; invite an outside guest speaker to talk about their profession (e.g. hospital chaplain in 

a nursing course); explore some particular church practice with course content (e.g. tithing); have 

students pick a passage from the Bible relevant to course content and write about it (e.g. passage 

about money in business class); engage pop culture items through the lens of faith, ethics, and 

morality related to course content; create a class of respectful community conversation; use 

contemplative practices (e.g. 15 minutes of silence and then write about it in English class); have 

students complete journal reflections; practice yoga and link to the idea of “body as a temple”; 

follow a character in a novel that has religious themes; explicitly state how this course might 

shape or interact with their faith; utilize real-life examples of people as faith exemplars relevant 
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to course content; share personally from the professor’s life in ways that link to course content; 

and assign several articles to read on spirituality and course subject matter. 

The following are some “out of the classroom” ways professors engage faith with 

students: facilitate a small group of students studying a book on faith; appropriately engage them 

about faith during one-on-one academic advising sessions; serve as an advisor for student clubs 

and activities; informally talk with students about church life; attend chapels; model faith; serve 

as a listening ear; pray for students prior to class; host special banquets for students that link faith 

and vocation; teach a college age Sunday school class at their church; talk with students who 

come to their church; and post a personal faith pilgrimage biography on the course website for 

students to read. 

Ideas were also collected from administrators and staff regarding what they already do to 

mentor and connect with students: invite students to their church, sit in the “student section” at 

church, teach or be part a young adult Sunday school class that students attend, eat with students 

in the dining hall, serve as an Advisor for a student club, make hot tea for a sick student, invite 

them to their home for a meal during holidays or anytime, listen to and validate students they 

supervise or work with who struggle with or have questions about faith,  send notes of 

encouragement to students via email or campus mail, and pray with students. 

 

CONCLUSION 

This study revealed some areas of growth for Goshen College, but it also surfaced many 

aspects of how the collective college experience is positively shaping the faith of our students.  

For example, students were asked how well they were achieving 9 out of 18 Goshen College 

Student Learning Outcomes.  Employees also responded to survey questions as to how well they 
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felt they contributed to student success of these Outcomes.  Even though employees did not 

always view their individual role as contributing to student learning in these specific areas, it is 

evident that students indicated they are indeed learning these out of their collective college 

experience.  (See Appendix B.) 

More individualized mentoring may be ideal for some students, but it is perhaps difficult 

to accomplish due to the constraints of time and faculty-to-student ratio.  And certainly, GC 

experiences this tension as it strives to strengthen itself as a “faith mentoring environment.”  Yet 

the work of Daloz Parks has suggested that students value being part of a smaller group of 

students with an older mentor (p. 127).  This should offer hope to an institution whose employees 

often feel they lack the adequate time to build upon the number of one-on-one relationships with 

students they would ideally be involved.  Faith mentors possess gifts that can be offered to 

students, but utilizing a framework of Knowing – Being – Doing will better aid Goshen College 

as a faith mentoring environment to deepen the growth of the faith of its students. 
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APPENDIX A 

Table A.1.  Views of Six Faith Groups regarding Administrators/Staff & Faith (Percents) 
 
 Goshen 

College 
Ag/Ath/

None 
Cons 
Prot 

Other Main 
Prot 

Menn Rom 
Cath 

Do you wish you had more 
opportunities to hear parts of personal 
faith journeys, perspectives, and 
spiritual practices of staff and 
administrative faculty you come in 
regular contact?a 

       

          Yes 53 26 79 43 43 58 28 
          No 22 58 13 14 14 18 28 
Do you wish you had more 
opportunities to discuss matters of faith 
with staff and administrative faculty 
you are in regular contact?b 

       

          Yes 43 16 71 50 29 44 33 
          No 24 63 13 21 29 19 28 
Do you view those staff and 
administrative faculty that you connect 
with regularly as “faith mentors”?c 

       

          Yes 31 11 46 50 57 25 50 
          No 39 68 29 7 29 43 28 
 
A third response option was “I’m not sure.”  This accounts for the total percentage above not equaling 100%. 
a N = 203, χ2 = 31.40, df  = 10, p = .001 
b N = 203, χ2 = 27.45, df = 10, p = .002 
c N = 201, χ2 = 22.90, df = 10, p = .011 
 
 
Table A.2.  Views of Six Faith Groups regarding Administrators’/Staff Spiritual Interests in 
Students and Students Seeking their Spiritual Guidance (Percents) 
 
 Goshen 

College 
Ag/Ath/

None 
Cons 
Prot 

Other Main 
Prot 

Menn Rom 
Cath 

Staff (i.e. work study supervisors, 
administrative assistants, etc.) and 
Administrative faculty (e.g. coaches, 
RDs, Student Life, etc.) here are 
interested in students’ spiritual lives.a 

       

          Strongly Agree/Agree 65 52 68 71 58 67 67 
          Strongly Disagree/Disagree 4 5 0 7 14 3 6 
I have sought spiritual guidance from 
staff or administrative faculty.b 

       

          Often/Fairly Often 10 5 25 14 0 8 17 
          Never/Rarely 61 79 42 50 71 63 66 
 
A fifth response option to the first statement was “Neutral.”  A fifth response option to the second statement was 
“Sometimes.”  This accounts for the total percentage above not equaling 100%. 
a N = 201, χ2 = 15.81, df = 20, p = .728 
b N = 203, χ2 = 33.36, df = 20, p = .031 
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APPENDIX B 

Goshen College developed 18 Student Learning Outcomes in recent years that are woven 

throughout its newly-designed general education program. This study measured 9 of those 

through surveys among students, professors, administrators, and staff.  During the 2010-2011 

academic year, only the first four were explored with students and professors.  During the 2011-

2012 academic year, the last five were explored with students and all nine were explored with 

administrators and staff.  The 9 Student Learning Outcomes examined are as follows:  

• The Christian Story:  The biblical basis and theological exploration of Christian faith 
• Identity:  One’s self in relationship to multiple communities 
• Faith in Action:  Reflect on the relationship between personal faith and life choices that 

support God’s justice, reconciliation, and peace 
• Ethical reasoning:  Living and serving with integrity in a variety of communities 
• The Social World: Values and histories underlying cultures, societies, and religious 

traditions and the relationships between them 
• Critical and reflective thinking: Analyzing, interpreting, evaluating and using evidence to 

make good judgments 
• Problem solving: Working individually and collaboratively for creative solutions 
• Intercultural competence: Acquiring language and cross-cultural communication skills to 

interact effectively with people from diverse communities 
• Intercultural openness: Creating partnerships with people across difference to learn from 

one another and work towards equity 
 
Employees were invited to respond to the following statements:   

“I help students, [in or out of the classroom],… 
1. gain knowledge of the Christian Story through the biblical basis and theological 

exploration of Christian faith. 
2. gain a sense of identity as one’s self in relationship to multiple communities. 
3. reflect on the relationship between personal faith and life choices that support 

God’s justice, reconciliation, and peace. 
4. consider what it means to live and serve with integrity in a variety of 

communities. 
5. gain knowledge of the values and histories underlying cultures, societies, and 

religious traditions and the relationships between them. 
6. learn to better analyze, interpret, evaluate and use evidence to make good 

judgments. 
7. to grow in their ability to work individually and collaboratively for creative 

solutions. 



33	
  

	
  

8. acquire language and cross-cultural communication skills to interact effectively 
with people from diverse communities. 

9. learn to better create partnerships with people across differences to learn from one 
another and work towards equity. 

 
Students were invited to respond to the following: 

 “Since coming to Goshen College,… 
1. I have gained knowledge of the Christian Story through the biblical basis and 

theological exploration of Christian faith. 
2. I have gained a sense of my identity as one who is relationship to multiple 

communities. 
3. I have reflected on the relationship between personal faith and life choices that 

support God’s justice, reconciliation, and peace. 
4. I have considered what it means to live and serve with integrity in a variety of 

communities. 
5. I have gained knowledge of the values and histories underlying cultures, societies, 

and religious traditions and the relationships between them. 
6. I have learned to better analyze, interpret, evaluate and use evidence to make 

good judgments. 
7. I have grown in my ability to work individually and collaboratively for creative 

solutions. 
8. I have acquired language and cross-cultural communication skills to interact 

effectively with people from diverse communities. 
9. I have learned to better create partnerships with people across differences to learn 

from one another and work towards equity. 
 

The results in Figures B.1 – B. 9 demonstrate that even though employees did not always 

view their individual role as contributing to student learning in these specific outcomes, it is 

evident that students indicate they are indeed learning these out of their collective college 

experience.   
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Figure B.1. Gaining Knowledge of the Christian Story, Student and Faculty Response (Percents).   
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Figure B.2. Gaining Sense of Identity in Relationship to Multiple Communities (Percents). 
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Figure B.3.  Considering What it Means to Live and Serve with Integrity (Percents). 
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Figure B.4.  Relationship between Personal Faith and Life Choices that Support God’s Justice, Reconciliation, and 
Peace (Percents). 
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Figure B.5.  Relationship between Knowledge of the Values and Histories Underlying Cultures, Societies, and 
Religious Traditions (Percents). 
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Figure B.6.  Ability to Better Analyze, Interpret, Evaluate and Use Evidence to Make Good Judgments (Percents). 
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Figure B.7.  Work Individually and Collaboratively for Creative Solutions (Percents). 
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Figure B.8.  Language and Cross-cultural Communication Skills with People from Diverse Communities (Percents). 
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Figure B.9.  Partnerships Across Differences to Learn from One Another and Work towards Equity (Percents). 
 


